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Аннотация

Счастье – универсальная категория, характеризующая все процессы 
человеческого существования. Получение образования, приобретение 
знаний – важный процесс личностного и гражданского становления. Про-
блема исследования, решаемая авторами, связана с поиском роли счастья 
и возможности его обретения в процессе образования с теоретических 
позиций философии, аксиологии и социологии культуры. Обзор теорий 
счастья и методов его исследования подчеркивает методологическую бес-
помощность гуманитарных наук в исследовании человеческого счастья и 
его естественных прав. Авторы считают, что утверждение и обоснование 
категории «чувство», введение ее в научный оборот социогуманитарных 
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дисциплин востребовано в современной научной практике. Современ-
ная педагогическая практика, ограниченная стандартами и инструкциями, 
весьма далека от процесса приобретения знаний и самораскрытия в этом 
процессе личностей ученика и учителя. Она не только не предполагает 
раскрепощения чувств, но и представляет угрозу социальному строю об-
щества, нарушая социальную позицию взаимодействия учителя и учени-
ка, «замораживая» смысл процесса социального наследования и переводя 
образовательный процесс из сферы культуры в сферу рыночных отно-
шений. Ценность знаний включена в систему ценностей общества и не 
нуждается в оценке. Реализовать ценностный потенциал знания – значит 
создать условия для благополучного взаимодействия главных участников 
этого процесса, носителей статусов «учитель» и «ученик», а не контроли-
ровать объем этого процесса и выделяемую при этом когнитивную энер-
гию. Знание может иметь терминальные и инструментальные смыслы, но 
его основное назначение – служить становлению личности, а не обслу-
живать смыслы существования контролеров. Знание принадлежит всем, 
производится всеми и открыто для всех. Терминальное знание находится 
в глубинах человеческой личности, связывая ее с высшими структурами 
опыта. Обучение направлено на пробуждение такого знания в человеке. 
Смысл оценки этого процесса – в факте осуществления такого пробужде-
ния или отсутствия стремления к нему. Знание – это культурная ценность, 
которая выходит за рамки опыта отдельного человека или целого сооб-
щества. Образование вплетено в структуры социальных институтов бла-
годаря своей знаниевой (а не только компетентностной) составляющей. 
Потребность в знаниях – одна из базовых, жизненно важных потребно-
стей человека.

Ключевые слова: социология счастья, фелицитарные идеи, ценности, 
учитель, ученик, социальный порядок, социальное наследование, социо-
логия культуры, философия образования, культуроцентризм, человекоцен-
тризм.
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Abstract
Happiness is a universal category describing all processes of  human exis-

tence. Receiving education, acquiring knowledge is an important process of  per-
sonal and civil formation. The research problem is solving by the authors is con-
nected with the search of  the role and possibility of  gaining happiness in the 
process of  education from the theoretical positions of  philosophy, axiology, and 
sociology of  culture. A review of  felicitous theories and methods accentuates 
the inattention and methodological helplessness of  the humanities in research-
ing human happiness and its natural right. The authors believe that the statement 
and justifi cation of  the category of  “feeling”, its introduction into the scientif-
ic turnover of  socio-humanitarian disciplines is in demand in modern scientifi c 
practice. Modern pedagogical practice, limited to standards, instructions is quite 
far from the process of  acquiring knowledge and self-disclosure of  the student 
and teacher personalities in this process. It not only does not involve the release 
of  feelings, but also poses a threat to the social order of  society, violating the so-
cial position of  the status of  the interaction between teacher and student, “freez-
ing” the meaning of  the process of  social inheritance requirements performance, 
transferring the educational process from the sphere of  culture to the sphere of  
market relations. The value of  knowledge is included in the value system of  so-
ciety and does not need to be evaluated. To realize the value potential of  know-
ledge means to create conditions for the happy interaction of  the main partici-
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pants in this process – the carriers of  the statuses “teacher” and “student”, but 
not to control the amount of  this process and the cognitive energy allocated in 
this process. Knowledge may have terminal and instrumental meanings, but its 
main purpose is to serve the formation of  personality, not to serve the control-
lers’ meanings of  existence. Knowledge belongs to everyone; it is produced and 
open to all. The terminal knowledge is in the depths of  a human personality, con-
necting him to the higher structures of  experience. Learning aims towards awak-
ening of  such knowledge within a person. The meaning of  the evaluation of  this 
process is in the fact of  the fulfi llment of  such awakening or the lack of  desire 
for awakening. Knowledge is a cultural value that transcends the experience of  
a single individual or an entire community. Education is woven into the struc-
tures of  social institutions by its knowledge (not just competence) component. 
The need for knowledge is one of  the basic, vital needs of  people.

Keywords: sociology of  happiness, felicitous ideas, values, teacher, student, 
social order, social inheritance, sociology of  culture, philosophy of  education, 
culture-centrism, human-centrism.
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Introduction: conceptual contradictions in education

The modern ideology of  education is based on two mutually exclusive set-
tings:

1) personal-developmental (individually educational trajectory);
2) result-oriented (a trajectory that serves the needs of  the labor market in 

specialists and provides the rating of  an educational institution).
Both settings seem to lead a person to a happy life. In the fi rst case, a per-

son can realize his potential by choosing a path that corresponds to his desires. 
The second setting pragmatically promotes, after graduation from the secondary 
or higher level of  the educational system, to get a job that will provide the maxi-
mum income, and at the same time will raise the rating of  the educational insti-
tution, which, in turn, fi ghts in the market for applicants with the help of  “key 
performance indicators”. The contradiction is obvious and unsolvable: free self-
realization of  the individual (the goal of  the fi rst setting) does not fundamentally 
coincide with the demand in the labor market (the goal of  the second setting). 
Performance indicators say nothing about the atmosphere of  love and happi-
ness in the process of  training, do not characterize the personality of  teachers 
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and mentors. A person learns not from “indicators” but from another person. 
This is the humanism of  education.

These settings defi ne the conditions of  human socialization, his formation 
as a sovereign thinking being, as a citizen. But this sovereignty is limited by the 
framework of  the ideological factor – economocentrism, remarkable for the fact 
that any human activity can be quantifi ed, expressed by appropriate indicators.

This contradiction is complicated by another contradiction between the con-
cepts of  “liberal” and “state” education. But even these concepts are internally 
contradictory.

“Liberal education” is based on the principles of  market relations that have 
permeated the fi eld of  education. This can be seen in the transformation of  the 
meaning of  education: the transfer of  knowledge and experience to younger 
generations has degenerated into “an educational service”. The state has prac-
tically abdicated its responsibility for the quality of  education, but interferes 
in educational policy with paternalistic ambitions: the freedom of  the market 
for educational services is limited by the unfree “budget” payment for teach-
ers, the frame of  ideological legislative norms. Absolutization of  the freedom to 
choose a set of  disciplines by the student confl icts with an intrusive administra-
tive “standardization”. It is as if  a person receives complete freedom and as if  
he/she is responsible for choosing an “educational route”, the level of  educa-
tion and professional qualifi cations. But this “sort of  freedom” is limited by the 
problem of  employment in the absence of  necessary social ties or the infrastruc-
ture of  provincial towns and small settlements.

The Happiness of  Teaching Interaction 
and the Problems of  Measurement

Joy and happiness are human feelings for which there are no precise measuring 
tools. Usually these feelings are taken out of  the brackets of  research interests; in the 
social sciences and humanities, humans are studied as a set of  functions and modal 
characteristics. Thus, psychology sees a person as a set of  mental processes (in the 
sense of  adequacy of  a person’s behavior in society); history deals with synchroniza-
tion of  events of  personal life and social history (in the sense of  belonging to histo-
ry); sociology understands a person in projections of  social statuses and roles (“so-
cial function”), primarily professional, gender or other “specialized activities” (in the 
sense of  usefulness of  a person’s existence for society). Such an understanding of  
personality shifts towards functional rationality, which leaves no room for the evolu-
tion of  humaneness (“coogenesis”) on the basis of  the mechanism of  love and al-
truism (P.A. Kropotkin, P.A. Sorokin). For the humanities the human being is only 
an abstract subject, emotionally and sensually scraped, included in the mechanisms 
of  social institutions. On this theoretical plane it can be “counted” and, most impor-
tantly, – controlled. But can the function be well-functioning or happy?
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Happiness is the leading motive of  human life. But the research base devot-
ed to happiness is negligible, disproportionate to the role of  happiness in hu-
man life and the need for happiness. V. Tatarkiewicz states that “a comprehen-
sive book on happiness has not yet been written, which seems almost unbeliev-
able if  we consider that there are so many books about problems that are much 
less important for people” [11, р. 26]. The results of  the study of  (mostly quan-
titative indicators of) human happiness are presented in the socio-psychological 
studies that have been actively developing since the second half  of  the 20th cen-
tury in Western Europe and North America. Happiness is considered narrow-
ly, in the context of  satisfaction with the quality of  life (M. Argyle, H. Cantrill, 
N. Bradburn, A. Campbell). In 1999 the Journal of  Happiness Studies was created. 
In Rotterdam, under the direction of  R. Veenhoven, employees of  the World 
Database on Happiness accumulate the results of  felicitous studies [5, р. 97]. 
The works of  E. Fromm [4], W. E. Frankl [3], C. R. Rogers [9], in which happi-
ness is understood as a person’s desire to actualize his potential by overcoming 
barriers of  failure and suffering, are considered classical works on the meanings 
of  happiness.

Contemporary pedagogical and managerial research projects have little or 
no research into the happiness of  a child acquiring new knowledge and a teach-
er passing on experience to a student. Although “happiness schools” offi cially 
exist, their curricula do not include felicitous disciplines. These schools are es-
sentially conjectural in providing psychological support services to parents or 
classes as part of  supplementary education. The experience of  K.D. Ushinsky’s 
school of  happiness interrupted the tradition of  philosophical and pedagogical 
refl ection on students’ happy interactions with the teacher.

Education: paradoxes of  the “indicators of  happiness”

The contradictory nature of  contemporary felicitous studies lies in the pos-
tulation of  happiness as a subjective category that is attempted to be measured 
by objective methods. Sociological studies of  happiness determine the amount 
of  happiness without regard to the opinion of  the object of  research itself  
about happiness. These are reports in the style of  “how much” without “who” 
or “why”.

Happiness is a person’s subjective sense of  self  inside the objective reality. 
In the research sense happiness is a balance of  ideas, memories, dreams, and sit-
uational possibilities. Happiness is a balance in comprehending the value content 
of  life retrospective and perspective in accordance with ideological strategies 
proclaimed by institutions of  power and economy. Happiness is an awareness 
of  resources and vital energy accumulated by ancestors for the well-being of  de-
scendants and a conscious choice of  how to worthily dispose of  these resources. 
Happiness is a balance (non-contradiction) of  terminal and instrumental values 
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in a concrete human life situation. Happiness is always an “encounter” with the 
Other in different types of  social life (family, work, market, theater, school, etc.). 
Measuring happiness requires a balance of  indicators of  objective and subjec-
tive properties. At the same time, the volume of  thought forms belonging to the 
subject [6] is also a type of  objectivity. To solve the problem of  measuring hap-
piness qualimetrically means not to see the main thing – the subjective meanings 
of  happiness and joy.

Sensitivity is born of  a human’s awareness of  his/her potential; it is released 
from the grip of  thought in the form of  unconditional acceptance of  experience 
and knowledge. In sociology, the analysis of  feelings in their spectral variation 
is possible from the perspective of  the phenomenological, value-humanistic ap-
proach. What is studied is not indicators of  well-being in quantitative values, but 
the content of  feelings (experiences, meanings, and the value of  feelings). A per-
son’s dreams and desires are translated into reality through the mechanism of  
creation: self-awareness – the release of  feeling – the will to act – action, daring. 
Man has a sacred right to such endeavors.

Care for the happiness of  citizens is an important function of  state institu-
tions. A community of  happy people is a powerful intellectual resource, which 
has the noological meaning of  “public intelligence” (A. I. Subetto). The func-
tion of  public intelligence is the management of  the future, “futurescreation,” 
the construction of  welfare strategies to ensure a happy life for descendants.

Today there is a pragmatic attitude to the intellect as a “problem solver”, as-
sociated with the requirement to give back the resources invested in the pro-
cess of  learning. This is a extremely simplifi ed understanding of  the role of  
happiness in society. The payoff  in response to this understanding is minimal 
(“you pretend to pay us for work, and we make-believe to work”).

The institutions of  power have one problem with happy people: they do not 
succumb to intimidation, they are diffi cult to manipulate, and they are capable 
of  seeing a lie. The institution of  education is used as a tool that can deprive 
people of  their right to happiness: a system has been created that limits the in-
dependence of  participants in the educational process, making them dependent 
on “control subjects.”

Modern pedagogical thought has made an original contribution to the cre-
ation of  this system: an arrangement of  “indicators” regulating the profession-
al activity of  teachers and professors has been substantiated and introduced. 
The fulfi llment of  such indicators implies exclusively “achievement” strategies 
that devour the strength and vitality of  the professional. The attention shifts 
from the mission of  transferring knowledge to the function that serves the con-
venience of  the offi cial, controlling his activities. This shift fi ts the new ap-
proach to administering the high education institutions. “New management re-
forms emphasise the public managers’ personal responsibilities with respect to 
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accountability for their organisations’ results. The analysis has also claimed that 
external evaluation, monitoring, follow-up and critical information concerning 
effi ciency indicators should be included in the reforms of  decision making and 
management processes”. This approach meets the capitalist way of  arranging 
activity in order to have profi t. Traditionally, universities were non-profi t in-
stitutions, collegially oriented with academics managing the production, stor-
age and dissemination of  knowledge with state or church support. The idea of  
knowledge as an intangible asset was widely disseminated. However, the capital-
ist mode of  production, itself  expanding, carries in its globalising path knowl-
edge, services and the institutions that produce them” [10, р. 62]. 

Strengthening the elements of  bureaucratization in any social system means 
its “ossifi cation”, the alienation of  managers from the “object of  management” 
through the fetishization of  standards and methods of  management. The pro-
cess of  bureaucratization leads to the loss of  society’s ability to manage the fu-
ture, to develop social initiative and creativity. The process starts with new learn-
ing technologies, when teachers use the system “to monitor, record, and control 
students’ learning behavior, attention, and performance. The technology there-
by functioned as a panopticon, associated with sanctions. Among other things, 
the teachers recorded students who did not perform suffi cient learning behavior 
in relation to learning goals. Thus, teachers spend a lot of  time entering data and 
executing output from the system” [7, рр. 38-71]. The digital control of  students 
by teachers is strongly continued by the digital control of  teachers by managers 
through using different indicators in order to administer staff. This process is 
facilitated by digital technologies. “Digital technology … carries a specifi c social 
and political program as a further step in the transfer of  work skills to the ma-
chine and depersonalization of  the worker. Mental labor was once seen as the 
last bastion of  creativity and uniqueness, but with the introduction of  the Tur-
ing machine to the analysis of  the labor process this last wall has been broken 
down” [2, р. 206]. The features of  bureaucratic atomization are the “mechani-
zation” of  personal interactions through the bureaucratization of  the social or-
ganism of  university and, wider, the social system as such. This leads to its sim-
plifi cation and degradation, aggravation of  bureaucratic stratifi cation as a special 
state of  social organism – sociopathy. 

This is one of  the signs of  anomie, when the institutions of  power in prin-
ciple allow violence against citizens, military action against neighbors, the defeat 
of  democratic institutions, the crisis of  fundamental institutions. For example, 
it is assumed that the educational process can be managed by those who have 
no idea of  what is really going on in classrooms and auditoriums. From this per-
spective, the idea that these people bought their diplomas on the market does 
not seem absurd, because for them everything has its fi xed price (including hap-
piness).
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Instead of  a peaceful process of  transferring experience and knowledge, the 
imitation of  turbulent activity begins: competition, struggle for “scores”. There 
is no time or energy left for the concentration and joy of  meeting students with 
the teacher. Bureaucratic structures, armed with a measuring bar of  “key perfor-
mance indicators,” see no point in this at all. Qualimetric (“qualiphrenic,” in the 
words of  P.A. Sorokin) attitude toward the process of  learning deprives this pro-
cess of  the joy of  self-disclosure, self-accomplishment, self-realization. It takes 
learning away from its basic meaning, which is to be a source of  the joy of  com-
prehending knowledge.

Educational institutions are fi lled with an atmosphere of  “pursuit” of  high 
“professional” results, the possession of  which neither students nor colleagues 
consider the quality of  an interesting person, next to whom you can get joy from 
spending hours in class. A portfolio system was invented for students, which 
includes various achievements – participation in contests and Olympiads, etc., 
while the actual learning process remains in the shadows.

The quality of  education is understood as a record of  indicators for which all 
participants in the learning process are forced to fi ght. The power of  university 
intellectual resources is aimed at creating an industry of  “methodological sup-
port” that has nothing to do with the delivery of  classes, working solely for the 
accreditation procedure of  universities. We cannot speak here of  any dignity of  
knowledge or respect for the dignity of  the teacher.

Learning is replaced by formalized characteristics: the number and volume 
of  courses taken. “Formal” performance criteria (e.g., academic rankings, so-
cial activity criteria) substitute the value of  possessing knowledge. The grad-
ing of  knowledge in the point-rating system, on which education offi cials rely 
for scholarships and awards, becomes a formal “indicator” – a simulacrum of  
knowledge. This diminishes the dignity of  knowledge and the people who pos-
sess, accumulate, and disseminate it. Professional dignity is replaced by the de-
mand for effi ciency, with a “quantifi cation of  quality” (reducing quality to quan-
tity). As a result, the myth of  an effective teacher replaces the value of  a person 
who possesses knowledge, and is able to pass it on to younger generations.

This situation actualizes the need for a values-based paradigm of  education. 
We are talking about a return to the terminal values of  the educational process, 
based not on tricky rating “indicators,” but on the criteria of  Truth, Goodness 
and Beauty, Love, Faith, and Hope.

The educational service as a sociocultural problem

Learning is a purely human joy, in addition to the animal joys of  eating, 
sleeping, having sex, etc. It is fi lled with a relationship of  love between the teach-
er and his students, devotion of  students to their teachers, built into the mecha-
nism of  transmitting experience to younger generations.
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Experience is not quantifi ed. But the service can be quantifi ed. There has 
been a transfer of  education from the fi eld of  human relations, where there is 
a “teacher-student” relationship, to the fi eld of  economic “client-seller” ser-
vice. Reformers, however, did not see the risk and absurdity of  this position. 
They were “not in the least bit offended by the phrase ‘educational service’” 
(A. G. Kasprzhak). The transformation of  values and meanings of  education 
over the past two decades has been guided by the slogan “provide a service!” 
This was justifi ed from an economic point of  view: the sphere of  education was 
seen as one of  the components of  the service sector and was included in market 
relations. But from the moral point of  view, reducing the relationship between 
teacher and student, professor and student to providing and consuming a ser-
vice was an absolute absurd. In the process of  education, not only knowledge 
is transmitted, but also the value attitude towards it. In this process, the educa-
tional aspect plays a signifi cant role, unlike the service provided by a cab driver 
or a hairdresser.

After several years of  “serving” knowledge, offi cials decided to abolish this 
view of  the teacher-student relationship, but it was already too late. Generations 
of  graduates have been raised who have no respect for knowledge and knowl-
edge-bearers, nor for the very process of  comprehending knowledge. Reformers 
and offi cials have been unable to propose a new concept of  education. The tra-
ditional concept has not lost its relevance, yet it has been destroyed at the level 
of  everyday practices.

Traditionally, the process of  social inheritance of  experience consisted of  
the interactions of  two different statuses: grandfather-grandson, master-adept. 
The pupil was a position of  obedience, the teacher a position of  patronage and 
protection. “Service” has inverted the pyramid of  social order. Today, the sta-
tus of  the teacher has been degraded to that of  a servant. And not even a tip is 
given! In the eyes of  students and managers, the teacher looks like a salesman 
begging a customer to buy merchandise (to pass a test paper). In this situation to 
talk about strengthening the status of  the teacher looks absurd.

The service is provided according to predetermined standards, descended 
from above. It is client-oriented: consumers of  educational services become dic-
tators. If  you hold these principles consistently, the initiative is either the state, 
which sets the standards of  service, or the customers, i.e. students (and/or their 
legal representatives – the parent community). Then all employees, i. e. hired 
workers providing educational services, are put in a quite certain position be-
tween the customers. This is a vivid illustration of  the law of  “distortion of  gen-
erous ideas” discovered by F.M. Dostoevsky [1].

Can it be a service to teach patriotism, for example? It sounds crazy: 
“For two hours the teacher provided a service to students to foster a sense of  
patriotism”. However, this is part of  the educational standard created by refor-
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mers. A.G. Asmolov stated quite seriously in an interview with the correspon-
dent of  Uchitelskaya Gazeta: “We must carefully read any standard. Every stan-
dard contains the key construct – formation of  civil identity, fostering love for 
the Motherland, fostering pride in the historical fate of  one’s people, one’s coun-
try”. That is, at the request of  the customer, the teacher is charged with the re-
sponsibility to form the competence “to be a patriot”, the appropriate number 
of  hours and methods of  verifi cation are allocated for this. Now after perform-
ing certain rituals, polling students, it is possible to note with a sense of  bureau-
cratic satisfaction that this competence is mastered by, say, 95 %. It is possible to 
write down the competence “to be a master in creating motivation” (A. G. As-
molov) into the teacher’s standard. It is possible to continue this absurdity and 
put sympathy, attention, empathy into qualimetric indicators, only for the cus-
tomers to be satisfi ed with reports and photo-reports about fulfi llment of  “indi-
cators”, to agree with appearance of  social order.

To confuse the market with the school means to undermine the founda-
tions of  the social order, which rests on the deliberate refl ection of  the teach-
er (the keeper of  knowledge) and his communication with the student. Science 
and education are a corpus of  knowledge, an element of  the “culture” system. 
They include economic relations, but are not defi ned by them. Mixing “types 
of  sociality” (T. Parsons) and the functions of  fundamental social institutions 
carries profound risks. The institution of  education and the economic institu-
tion are two of  the fi ve fundamental institutions on which society rests. Each 
institution corresponds to specifi c functions and types of  sociality, equipped 
with cultural attributes, values, institutional “subsystems of  maintaining a pat-
tern” of  behavior [8, р. 162]. A socially competent person is considered to be 
the one who unmistakably recognizes distinctive cultural symbols, correlates his 
actions with social norms and rules of  behavior within social statuses and types 
of  sociality (for example, market or school). This is the meaning of  social order. 
An individual who has lost his bearings and has little understanding of  whether 
he is in a market or a school is a potential threat to this order.

The constant changing of  standards and the pursuit of  indicators has be-
come the norm, which kills personal relationships in education. In parallel, a race 
is organized in the fi eld of  science as a form of  coercion to creativity. As a result, 
scientifi c journals are devalued, trust and respect for the holders of  high “indica-
tors” is lost. (The more so if  we take into account the demand to publish articles 
in the journals included to such platforms as Web of  Science and Scopus, leav-
ing the national journals with the remains.) The devaluation of  the depth and 
value of  knowledge itself, the measurement of  this depth by quantitative indica-
tors, and the frequent changes in the rules of  the game lead to an imbalance in 
the mechanisms of  functioning of  social institutions, the destruction of  institu-
tional practices, and aggravate the crisis situation. If  a teacher is unhappy, suffer-
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ing from a lack of  free time budget needed for refl ection, his student will not be 
happy with such a teacher. As the entire population of  a country passes through 
teachers, the unhappiness of  the teacher infects the unhappiness of  his students. 
Happiness is a fi eld of  attraction in which the like attracts the like.

Competence and competence

The existence of  two types of  knowledge defi nes the problem of  the strug-
gle between educational competences and competence as such. Both types of  
knowledge are important in people’s lives. But in crisis/anomic situations the 
risk of  substitution of  true knowledge by untrue/non-true knowledge remains. 
True knowledge belongs to all people, it is supposed to help an individual to 
be integrated into the world, to know himself, this knowledge forms a person’s 
social competence – a baggage of  eternal truths necessary for life. Social com-
petence is converted into personal authority, denotes readiness and courage to 
make vital decisions and take responsibility for them. Competence is true knowl-
edge of  the laws of  life, passed on to posterity as a social legacy.

To be competent and to have competences are similar-sounding, but not 
synonymous concepts. Competences contain knowledge necessary for a special-
ist to solve professional tasks, have a narrow range of  issues to be solved. Per-
sonal competences contain knowledge about the rules of  communication and 
the ability to achieve results. It is the knowledge relevant to concrete life situ-
ations (professional, family and everyday life, social and political). But if  this 
knowledge is turned into a management tool, attributing meanings and values 
that do not correspond to its signifi cance, when private knowledge is given the 
signifi cance of  universal knowledge, then this knowledge takes a “non-true” 
form, which refl ects its fi nitude and discontinuity.

True knowledge is infi nite in its ability to be transmitted to posterity, to be 
inherited by succeeding generations. With one’s own will, one can do violence 
to knowledge by introducing the necessary competencies into the processes of  
education as foundational. This is how the competence approach in education 
is born and established. Contemporary education is presented to the managerial 
elite in the categories of  pragmatism. By modifying the core values of  the in-
stitution of  education with meanings of  selfl essness and service, the reformers 
inject the genes of  economics into the structures of  pure true knowledge. Such 
a “gene-modifi ed” product also produces knowledge, but in a perverted form. 
Education becomes a fi eld for playing the game of  “indicators,” quartiles, stan-
dards necessary for the competitiveness of  the knowledge product or the fi rm 
offering it. Such a product has a value in terms of  money. But knowledge has no 
value. The focus on competence leads to an abundance of  well-trained medioc-
rities with the skills to express themselves in the digital space. Yet the changing 
conditions of  life require something more from a person than narrow profes-
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sional skills and relevant competences. Today young people need sources of  self-
confi dence, understanding of  their prospects. Young people are interested in the 
problem of  longevity, the problem of  old age and preserving health, the prob-
lem of  fi nding happiness, the problem of  restoring motor and other abilities of  
a person lost as a result of  trauma, the problem of  raising children, the problem 
of  new actual professions. The assistance of  the institution of  education in ob-
taining this knowledge is a form of  creation of  future, care for new generations.

These components of  future social competence are complemented by the 
qualities of  cultural competence – the ability to apply the traditions of  art criti-
cism to determine the limits of  artistic taste, to recognize high-quality cultural 
products from the duds. There is already a demand for knowledge that will help 
a person be able to do everything life brings him: learn to maintain himself  in a 
healthy state, not to depend on negative opinions about themselves, be able to 
fi nd a form of  support and protection in the great texts of  culture and works of  
art created by mankind. To be socially competent means to be able to recognize 
and defend oneself  against manipulations of  a mass or personal nature and to 
be resilient to adverse infl uences of  all kinds. These educational requirements go 
beyond the heuristic boundaries of  competence.

Knowledge is not reducible to competencies, skills, and abilities, which are 
defi ned by the boundaries of  human experience and play an instrumental role. 
The value of  true knowledge is that it is defi ned by the moral and ethical char-
acteristics of  responsibility for its use. Competences and skills, taking the place 
of  the value of  knowledge, become non-true knowledge, sometimes having an 
anti-value coloring. The competence to open any lock ceases to be a valuable 
quality of  the person who uses it to theft.

Conclusion

To summarize, if  happiness is understood as satisfaction with life (as it is 
found in sociological and socio-psychological research), then it is excluded from 
the process of  learning by the fact that in modern reforms goals are set out-
side the teacher-student communication process. That is why the process itself  
does not offer satisfaction and a sense of  happiness for the awareness of  inner 
growth and new horizons of  life. And the interaction of  two people, pressed by 
the movement toward indicators, cannot bring anything good either.

Achieving external indicators does not make a person happy. The teacher is a 
custodian of  knowledge, not a fi ghter for the quality of  knowledge that can later 
bring the student an income. School in the fundamental sense is an area of  ser-
vice to Truth, Goodness, Beauty, Love and Hope, not a marketplace.

Knowledge is not a toy in the hands of  an offi cial armed with permissive or 
prohibitive tools. Knowledge and its reception can be neither allowed nor for-
bidden. Knowledge cannot be right or wrong; it is true and untrue. The evalu-
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ative instrumental categories are inapplicable to true knowledge. The terminal 
value of  knowledge lies in its unappreciation, or rather, in the meaninglessness 
of  its evaluation. Knowledge stands in itself; it is self-suffi cient. He who knows 
this truth never tries to value knowledge or the quantity of  knowledge. He val-
ues the content of  knowledge.

Knowledge participates in the processes of  self-awareness, self-actualization, 
gaining self-respect, self-awareness, “future-creation.” It makes no sense to as-
sign points to such processes. It is immoral to put the problem of  rating before 
teachers, because only untrue knowledge that satisfi es competence can be evalu-
ated. It is criminal to narrow the mission of  the institution of  education to the 
technology of  supplying the younger generation with survival skills, to impov-
erish the quality of  public intelligence. The crime is an attack on the meanings 
of  knowledge, in the attempt to evaluate human methods, the experience of  hu-
manity, in the confusion of  the meanings of  value and evaluation.

Knowledge is a value that has no monetary equivalent. To confuse control 
of  the educational process with the process of  knowledge transfer is to show 
absolute incompetence in understanding the processes of  social inheritance. It 
is possible to control the educational process, but to control the effects of  ed-
ucation is absurd. The failure of  understanding the difference between the ef-
fectiveness of  education and the effects of  knowledge production is to demon-
strate managerial helplessness before processes whose meanings and power can-
not be measured and controlled. The point of  managing such a sphere is not the 
qualimetric tyranny of  control, but the creation of  conditions for the free fl ow 
and renewal of  knowledge, bringing joy and pleasure to encounter it.
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